








Teaching Artist Surveys	

Teaching artists were asked how often they encouraged students to prac-
tice creative habits when delivering their classes.

My biggest priority 
[4]/Consistently a big 
focus [3]

Quite a bit [2] Somewhat [1] Not at all

69% 26% 6% 0%

Teaching artists were also asked how often they provided opportunities for 
students to practice each creative habit.

Almost 
always

Often Sometimes Rarely

Imagining Possibilites 74% 24% 3% 0%

Critical Thinking 45% 36% 15% 3%

Courage &
Risk-taking

56% 26% 18% 0%

Persistence &
Discipline

42% 36% 18% 3%

Reflection 53% 29% 12% 6%

Partner Program Surveys	
Program partners were asked to give examples of students practicing 
the five creative habits that stood out to them. The preponderance of 
comments related to imagining possiblities or courage & risk-taking. A 
few comments were related to critical thinking or persistence & discipline, 
while none addressed reflection.

Teaching Artist Focus Groups	
The focus group was designed to primarily address creative habits, 
although themes around classroom climate emerged. Teaching artists 
reported that each of the five creative habits resonate for some or many 
of them. Comments that can be classified as “imagining possibilities” 
came up most frequently. 

Some teaching artists expressed confusion around the difference 
between critical thinking and reflection as well as a belief that they should 
be merged into one category.

Teaching artists also brought up other habits beyond the five that are 
particularly important to them. Teamwork is a primary focus for many, 
but not all, teaching artists. Expression through art is also important to the 
teaching artists and came up in conversation even though it was not 
explicitly brought up in the questions.
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Lessons
Learned and 
Next Steps

Arts Corps’ program evaluation for the 2007-2008 school year reveals 
a range of positive results as well as some areas for improvement. 
In particular, there is an opportunity for Arts Corps to boost student 
attendance and maximize the impact of its classes. While this year saw 
a relative improvement with an overall attendance ratio of 70.5%, this 
remains below the optimal level. To a degree, this ratio represents some 
of the structural challenges facing Arts Corps’ program model. Because 
most classes operate through after-school programs where attendance is 
not compulsory, attendance can fluctuate based on tutoring mandates, 
competing after-school academic sessions and seasonal sports programs.  
Arts Corps staff will work with program partners to identify ways minimize 
the impact of scheduling conflicts on students’ participation in Arts Corps 
classes. 

Additionally, the organization has not tracked “drops” with students who 
come to only one class session; thus, students who came at the beginning 
of the quarter and then did not attend afterwards have been counted 
against the overall attendance ratio even though they have — for all 
intents and purposes — dropped the class. To remedy this phenomenon, 
Arts Corps has implemented a policy for the 2008-2009 school year that 
students who come to two or fewer sessions should be considered to 
have dropped the class and will not count against the class attendance 
ratio. Most importantly, Arts Corps will continue to focus on and improve 
its recruitment efforts, as bringing more students to each class more 
frequently will support the organization’s goal of expanding access 
to arts programming in a cost-effective manner. Arts Corps will review 
attendance records and policies of similar out-of-school arts programs to 
identify useful benchmarks to gauge student participation. With a clearer 
attendance picture, program staff can make more informed decisions 
about which classes to phase out in favor of wait list classes. 

Interviews with program partners and teaching artist surveys made clear 
that Arts Corps’ in-school offerings in the form of residencies presented 
challenges. Residencies have typically involved placing a teaching artist 
at a school for around 16 hours over the duration of two months; however, 
the organization allowed schools to schedule the teaching artists’ contact 
with students. Because of this, some schools had teaching artists work with 
numerous different classes for a very limited amount of time. Teaching 
artists noted that this made it difficult to develop a rapport with students 
and to create complex lesson plans that fostered student learning at a 
high level over time. Arts Corps has now instituted a policy that teaching 
artists in residencies must have at least five hours of contact time with 
each class in which they work. 

During interviews and focus groups overall, teaching artists brought up 
classroom management as a consistent class issue, including how to 
handle student misbehavior. Arts Corps staff will continue to provide 
classroom management training to new teaching artists, as well as 
refresher courses for seasoned teaching artists, focusing on handling 
disruptive students in class. A new behavior management training will 
also be implemented for classroom assistants. New teaching artists will 
continue to be supported through mentorships, further assisting with 
problem solving in the classroom.

Program evaluation for the 2008-2009 program year is continuing along 
the same general outline as the past year, with some minor procedural 
shifts and additions. Now, rather than having each student in middle and 
high school classes fill out pre- and post-class surveys at the beginning 
and end of each quarter, Arts Corps will ask each student to fill out only 
one pre-class survey at the start of their first quarter of class, and a post-
class survey at the end of each quarter. This will provide a more coherent 19



chronological picture of student growth through their arts classes. Survey 
results and feedback will be shared with Arts Corps program staff earlier in 
the evaluation process to allow more time for planning. Additionally, Arts 
Corps will develop quarterly evaluation reports to share with program staff, 
teaching artists and program partners earlier in the evaluation process so 
that findings and recommendations can be gathered and applied later 
in the program year, rather than the following year. To enrich evaluation 
responses from younger participants, the organization also hopes to add 
two more elementary-age focus groups. 

In an effort to better understand the processes and benefits of learning 
through the arts, Arts Corps is piloting a documentation project that 
will focus on three classes at the elementary and middle school level. 
Teaching artists and classroom assistants will work together to document 
the artistic work students create in these classes throughout the year 
and capture student learning through photographs, audio and video. 
Other project observers will collect lesson plans and study the teaching 
artist-student interaction and conduct interviews throughout the year. 
In an effort to shed light on the value of reflective learning practices, 
which include peer evaluation and collaborative learning environments, 
observers will record student-to-student and teaching artist-to-teaching 
artist interviews about the art-making process. Detailed teaching artist 
journal entries of day-to-day learning will also contribute to this evaluation. 
In the end, the project, titled “Concentric Conversations” in reference 
to the mutual learning between students, teaching artists and classroom 
assistants, will result in a thorough and tangible narrative of student-
centered learning reflecting the change students undergo through the 
unique processes of arts learning. This documentation will serve as a strong 
companion piece to the quantitative and qualitative evidence from Arts 
Corps’ regular program evaluation. In addition, Arts Corps will share this 
valuable evidence of student learning with families, teaching artists and 
schools, contributing more insight to the field of arts education. 

Through these steps, Arts Corps will continue to take a leadership role in 
our field by using evaluation as a tool to more precisely and thoroughly 
understand the impacts of arts classes and to communicate these 
impacts to funders, schools, parents and elected officials.
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